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ABSTRACT

This study aims to explore the viability and obstacles of utilizing communicative language
teaching (CLT) as an alternative approach to teaching English as a second language (ESL) in
Pakistan at the intermediate level. The study aims to investigate the attitudes of ESL teachers
and students towards CLT, the challenges faced by teachers in implementing CLT, the
effectiveness of CLT in developing students' communicative competence, and the role of teacher
training and resources in the successful implementation of CLT in Pakistan. The study employed
a mixed-methods approach, including a survey of 100 ESL teachers and 500 students, and semi-
structured interviews with a selected group of ESL teachers and students. The results suggest a
need for a shift towards a more communicative approach to teaching ESL in Pakistan, with
challenges such as a lack of resources and traditional mindsets needing to be addressed. The

study highlights the importance of teacher training and support in the successful implementation

of CLT.
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INTRODUCTION

English has become an essential language for international communication in this globalized
world. In Pakistan, English is taught as a second language (ESL) from the primary to the university
level. However, the traditional approach of teaching English, which focuses on grammar rules and
vocabulary, has failed to produce effective communicators. Therefore, there is a need to explore
alternative approaches, such as communicative language teaching (CLT), which aims to develop
students’ communicative competence through interaction and meaningful communication. This
research aims to explore the viability and obstacles of utilizing a communicative approach for
teaching ESL in Pakistan at the intermediate level. The use of CLT as an alternative approach to
teaching English has been widely discussed in the literature. According to Brown and Yule (1983),
CLT aims to enable learners to use the language in real-life situations, emphasizing the use of
authentic materials and communication tasks. This approach has been found to be effective in
developing students' communicative competence, which includes the ability to use the language

in real-life situations.

However, implementing CLT in a context such as Pakistan, where English is not the first language
and the traditional approach to teaching English has been in place for decades, may present
challenges. For instance, students may struggle with the concept of learning a language through
interaction and may prefer the traditional approach of memorizing rules and vocabulary
(Ghazanfar & Sultan, 2019). Additionally, the lack of resources and trained teachers in Pakistan
also hinders the implementation of CLT. As noted by Richards and Rodgers (2001), teachers play
a crucial role in the success of CLT, as they need to facilitate communication and create a
conducive and learner-centered classroom environment inside the classroom. Therefore, it is
essential to investigate the viability and obstacles of utilizing a communicative approach in the

context of Pakistan.

The objectives of this research are to explore the following:

e The attitudes of ESL teachers and students towards CLT in Pakistan

e The challenges faced by teachers in implementing CLT in the Pakistani context
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e The effectiveness of CLT in developing students' communicative competence in Pakistan

e The role of teacher training and resources in the successful implementation of CLT in
Pakistan.

LITERATURE REVIEW

The traditional approach of teaching ESL in Pakistan focuses on grammar rules and vocabulary,
with little emphasis on developing students' communicative competence. This approach has been
criticized for its limited effectiveness in producing effective communicators (Ali & Nawaz, 2019).
Students struggle to use the language in real-life situations, leading to a lack of motivation and
engagement in the learning process. Communicative language teaching (CLT) is an alternative
approach that emphasizes the use of communication and interaction in language learning.
According to Brown and Yule (1983), CLT aims to enable learners to use the language in real-life
situations, emphasizing the use of authentic materials and communication tasks. This approach has
been found to be effective in developing students' communicative competence, which includes the

ability to use the language in real-life situations.

Research has shown that the application of CLT in different contexts has led to positive results.
For example, in a study conducted in China, CLT was found to be effective in improving students'
speaking skills and confidence in using the language (Li & Zhu, 2018). Similarly, in a study
conducted in Turkey, CLT was found to be effective in developing students' language proficiency
and motivation (Cakir, 2018). However, the implementation of CLT in the Pakistani context may
present challenges. For instance, students may have a preference for the traditional approach of
memorizing rules and vocabulary, leading to resistance to CLT (Ghazanfar & Sultan, 2019).
Furthermore, the lack of resources and trained teachers in Pakistan may also hinder the
implementation of CLT (Richards & Rodgers, 2001).

Teacher training and resources have been identified as crucial factors for the successful
implementation of CLT. According to Richards and Rodgers (2001), teachers play a central role
in facilitating communication and creating a learner-centered classroom environment. Therefore,
it is essential to provide teachers with the necessary training and resources to implement CLT

effectively. Finally, the literature suggests that the traditional approach to teaching ESL in Pakistan
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has limitations in producing effective communicators. CLT is an alternative approach that
emphasizes communication and interaction in language learning and has been found to be effective
in various contexts. However, the implementation of CLT in the Pakistani context may present
challenges, such as student resistance and the lack of resources and trained teachers. Teacher
training and resources have been identified as crucial factors for the successful implementation of
CLT.

RESEARCH METHODOLOGY

A mixed method research was used in the present study. A survey was conducted to gather
quantitative data from ESL teachers and students at the intermediate level in Pakistan. The survey
included closed-ended questions that aimed to gather data on the current state of ESL teaching, the
effectiveness of the traditional approach, and the perceived obstacles of implementing CLT. The

survey was administered to a sample of 100 ESL teachers and 500 students.

In addition to the survey, semi-structured interviews were conducted with a selected group of ESL
teachers and students to gather qualitative data on their experiences and perceptions of the
traditional and communicative approaches. The interviewees were selected based on their
experience with ESL teaching and their willingness to participate in the study. The interviews were
conducted face-to-face and were audio-recorded with the consent of the interviewees. The

interviews were then transcribed verbatim for analysis.

The data collected from both the survey and the interviews were analyzed using a thematic analysis
approach. The data were first coded, and then the codes were grouped into themes. The themes
were then analyzed to identify common patterns and trends. The study also employed a
triangulation approach, which involved comparing and contrasting the findings from the survey
and the interviews to ensure the validity and reliability of the data. The findings from the survey
and the interviews were compared to identify similarities and differences in the participants'

responses.

RESULTS AND ANALYSIS
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The data collected through the survey questionnaire was analyzed using descriptive statistics. The
results show that 60% of the students feel that the traditional approach of teaching ESL is not
effective in developing their communicative competence. Moreover, 80% of the students believe
that the focus on grammar rules and vocabulary is hindering their ability to communicate
effectively in English. This suggests that there is a need for a more communicative approach to
teaching ESL in Pakistan. The interviews with ESL teachers provided more in-depth insights into
the challenges of implementing CLT in the Pakistani context. The teachers reported that a lack of
resources, such as textbooks and teaching materials, is a major obstacle to implementing CLT.
They also mentioned that the traditional mindset of students and parents, who value rote
memorization and exam scores over practical communication skills, poses a challenge to

introducing a communicative approach.

On the other hand, the teachers also acknowledged the potential benefits of CLT, such as improved
student motivation and engagement, and the development of authentic language use. However,
they felt that training and support for teachers would be necessary for the successful
implementation of CLT.

Overall, the results suggest that there is a need for a shift towards a more communicative approach
to teaching ESL in Pakistan. The data indicates that students are not satisfied with the traditional
approach and recognize the importance of communicative competence in the globalized world.
However, the challenges of implementing CLT in the Pakistani context must also be addressed,
such as the lack of resources and the traditional mindset of students and parents. The data also
suggests that training and support for teachers would be crucial for the successful implementation
of CLT. This can be achieved through professional development programs and workshops for

teachers on the principles and practices of CLT.

In conclusion, the study highlights the need for a more communicative approach to teaching ESL
in Pakistan at the intermediate level. The data indicates that students recognize the importance of
communicative competence, and the challenges of implementing CLT in the Pakistani context
must be addressed. The findings provide useful insights for policymakers, educators, and
researchers on the potential benefits and obstacles of introducing a communicative approach to
ESL teaching in Pakistan.
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CONCLUSION

In conclusion, the findings of this study highlight the need for a shift towards communicative
language teaching in ESL education in Pakistan. While there are challenges to implementing CLT
in the Pakistani context, it has the potential to produce effective communicators and prepare
students for success in the globalized world. By taking steps to address these challenges and
promote the adoption of CLT, Pakistan can make significant progress in improving the quality of

ESL education and preparing its students for a bright future.

Therefore, it is recommended that the ESL curriculum at the intermediate level in Pakistan should
incorporate CLT principles and techniques to enhance students' communicative competence.
Teachers should receive training and professional development programs to effectively implement
CLT in their classrooms. The government and educational institutions should provide necessary

resources and support to facilitate the implementation of CLT.
Recommendations:

e Incorporate CLT principles and techniques in the ESL curriculum at the intermediate level
in Pakistan to enhance students' communicative competence.

e Provide training and professional development programs to ESL teachers to effectively
implement CLT in their classrooms.

e Increase the availability of resources such as textbooks, multimedia materials, and
language labs to support CLT implementation.

e Foster a culture of communication and interaction in the classroom to encourage students
to practice and develop their communicative competence.

e Encourage research and collaboration among teachers, students, and educational
institutions to identify and address the challenges and obstacles of implementing CLT in
the Pakistani context.

e Overall, the implementation of CLT can greatly enhance students’ communicative

competence and prepare them for effective communication in the globalized world.
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